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ABSTRACT 
The purpose of the present study was to investigate the effect of recast on the speaking accuracy 

and willingness to communicate of Iranian EFL learners across gender. For this purpose, 52 Iranian 

EFL learners were invited to take part in the study based on convenience sampling. The participants 

were then divided into two equal groups: one control group (N= 26) and one experimental group (N= 

26). In the control group no special treatment was used and the teacher ran the class conventionally. In 

the recast group, however, the errors produced by the students were corrected using reformulation. The 

treatment lasted for 10 sessions. A pretest of speaking accuracy and WTC was given to the participants 

before the treatment; the same tests were given to them as the posttest after the treatment was over.  

The result of the data analyses for the first two questions showed that the recast had a statistically 

significant effect on the speaking accuracy and WTC of Iranian EFL learners. The result of the data 

analysis for the third question indicated that there was not any statistically meaningful difference 

between the males and females as to their speaking accuracy and WTC.    
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1. Introduction 

Corrective feedback is the 

transmission or conveyance of evaluative or 

corrective information on some sort of 

action, event, or process (London & Sessa, 

2009). Among the corrective feedback types 

are categories such as explicit correction, 

elicitation, recast, clarification request, and 

repetition (Lyster & Ranta, 1997). 

Corrective feedback has managed to play a 

significant place in second language 

pedagogy and is seen in both cognitive and 

behaviorist theories as a key factor leading 

to language learning (Ellis, 2009). He 

further asserts that feedback is viewed “as a 

means of fostering learner motivation and 

ensuring linguistic accuracy” in practices 

towards language teaching (p. 3). Feedback 

as he maintains can be either positive or 

negative in that positive feedback confirms 

the correctness of a learner’s answer to a 

task and negative feedback signals that the 

utterance of the learner is deviant based on 

linguistic norms. However, as Ellis (2009) 

contends, little attention has generally been 

paid to positive feedback due to the fact that 

analytical studies of discourse happening in 

classroom interaction have revealed that 

positive feedback on the part of the teachers 

is most of the time ambiguous. 

It can be argued that corrective 

feedback has educational potential for 

learners as it offers various techniques 

which can be utilized in classroom settings. 

As asserted by Winch (2005), asserts CF has 

significant effect on English language 

teaching because one of the aims of it is to 

help learners express their emotions, 

feelings, and experiences without fear, 

instead of only gaining the minimum level 

of knowledge to pass a test. CF can be fused 

into language classes on the grounds that the 

methods utilized in this approach roll out a 

recognizable improvement in students’ 

learning process (Pecha, 2012). 

On the other hand, the contribution 

of corrective feedback to second language 

acquisition has been proven (Ellis, 2009; 

Hyland, 2002; Muncie, 2002). Corrective 

feedback has acquired a lot of consideration 

and is of numerous sorts and classifications. 

Today, different versions of corrective 

feedback have been proposed and their 

effects on different components of language 

have been investigated. While trying to 

arrange and order CF types, Loewen and 

Nabei (2007) built up a concept presenting 
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the most well-known and most explored 

steps for feedback. In Loewen and Nabei's 

(2007) classification, explicit correction and 

recasts are taken as “other-repair” or 

“provide” on the grounds that the right 

structure is given to the students, not 

expecting them to fix their non-target-like 

performance by getting to their own 

information. In this regard, recasts are seen 

at the implicit end of the continuum of the 

prompt, and at the explicit end of the 

“provide” continuum is the metalinguistic 

feedback. 

Oral communication has always been 

an overwhelming issue in foreign language 

teaching and learning. One of the most 

prevailing problems language teachers come 

across is that their learners do not show the 

required enthusiasm in communication in 

the foreign language. Correction is believed 

to impose some kind of anxiety on language 

learners, thus hindering their performance. 

However, in effect, what matters is that 

depriving learners of corrective feedback is 

impossible; learners need to be corrected in 

order to increase their accuracy in the long 

run.   

Willingness to communicate (WTC), 

when given an option, is defined as the 

intention to start a communication 

(MacIntyre et al., 2001). According to 

Dornyei (2005), on the other hand, WTC is a 

rather fixed personality trait which has been 

developed through the years. Also, as 

considered by Dornyei and Skehan (2003), 

WTC is seen as a development of research 

on motivation which has practical and 

theoretical possibilities present in the study 

of L2 speakers’ enthusiasm to get involved 

in the act of second language 

communication. Willingness to 

communicate has all the earmarks of being 

the excellent direction sent towards 

communication. Individuals are probably 

going to respond to coordinate inquiry, yet 

an insufficient number of them might start or 

to proceed with cooperation (Dornyei, 

2005).  WTC, as Piechurska-Kuciel (2011) 

puts it, is primarily related to learners’ 

tendencies to engage in communication 

formation in the first language while they 

are on their own to make their choice. 

Piechurska-Kuciel (2011) clarifies this and 

believes that it can likewise be applied to a 

second language setting, and afterward be 

characterized as a status to start talk at a 

specific time with someone in particular or 

people, utilizing the second or foreign 

language. He partitions the variables adding 

to WTC into two main considerations: 

situational impacts and enduring impacts. 

The first one can be alluded to as the longing 

to speak with someone in particular in a 

specific setting while the second one can 

include such factors as inspiration and 

confidence. 

On the other hand, as Baker and 

McIntyre (2000) argue, cognitions with 

respect to communication are unequivocally 

impacted by one's character, henceforth 

making ready for the extrapolation that a 

person's character vigorously encroaches 

upon their choice to start communication. In 

addition, Baker and MacIntyre (2000) 

express that WTC is probably going to 

change as time passes since students get 

more involvement with the second language. 

One incentive to a rise in willingness to 

communicate can be corrective feedback 

which is commonly used by language 

teachers in classrooms and can enormously 

expedite the process of second language 

acquisition (Brandet, 2008). 

2. Related Studies 

In a study by Mackey and Philp 

(1998), the authors came to the conclusion 

that developmentally ready learners who 

received recasts meaningfully made progress 

over time, but developmentally ready 

leaners who received no feedback and the 

developmentally ready learners who 

received feedback did show any significant 

progress. In another study by Iwashita 

(2003) in which feedback effectiveness 

among above-average marks and below-

average marks were under research, it was 

concluded that positive evidence worked 

only for learners with higher marks, and 

recasts worked freely for the participants’ 

level of language proficiency. In addition, 

Philp (2003) found that learners with higher 

proficiency paid attention to feedback more 

frequently. Trofimovich et al. (2007), doing 

a study of computer-given recasts, 

established that higher proficiency 

participants profited more from feedback. In 

another study, comparing the effect of recast 

and explicit feedback on willingness to 

communicate and grammar uptake, Ghahari 

and Piruznejad (2016) found that recast had 

significant effect on both grammar accuracy 

and willingness to communicate of language 

learners. 

Different versions of corrective 

feedback have been proposed and their 

effects on different components of language 

have been investigated (Hyland, 2002; 

Muncie, 2002; Lyster & Ranta, 1997). 

http://www.eltsjournal.org/
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Practitioners argue that prompts and recasts 

are equally effective in that they not only 

specify that an error was made, for example 

negative evidence, when helping learners 

notice the gap between their interlanguage 

system and the target language, but also 

propose a model, such as positive evidence, 

for learners to pursue (Leeman, 2003). 

However, the purpose of the present study 

was to investigate effect of recast on the 

speaking accuracy and willingness to 

communicate (WTC) of Iranian EFL 

learners across gender. In accordance with 

the purpose of the study, the following 

research questions were formulated.   

RQ1. Does recast have any statistically 

significant effect on the speaking accuracy 

of Iranian EFL learners? 

RQ2. Does recast correction have any 

statistically significant effect on the WTC of 

Iranian EFL learners? 

RQ3. Is there any statistically significant 

difference between speaking accuracy and 

WTC of males and females who have 

received recast as a type of corrective 

feedback?   

3. Methodology  

3.1 Participants 

Participants of this study were 52 

Iranian EFL students, males and females 

from a Language Institute in Mazandaran, 

Iran. The participants were selected based on 

convenience sampling. They were put into 

two groups based on simple random 

sampling: one control group and one 

experimental group, each having 26 

members. The instructor of the two classes 

was the same.  

3.2 Instruments 

Two instruments were used in this 

study. The first one was the speaking rubric 

of the IELTS test (Public Version). This 

rubric was used to score the speaking 

accuracy of the participants. The score of 

this instrument ranged from 1 to 9. The 

reliability and validity of the instrument has 

been confirmed by many researchers.   

The second one was the Willingness 

to Communicate (WTC) questionnaire 

developed by MacIntyre et al. (2001) which 

was used in order to collect the necessary 

data. This questionnaire is designed in two 

parts of 27 items which tests communication 

inside and outside the classroom context. 

The instrument has a five-point Likert scale 

format (Appendix B), consisting of speaking 

items (eight), reading items (six), writing 

items (eight) and listening items (five). 

Some studies (McCroskey, 1992; 

McCroskey & McCroskey, 1988) reported 

the reliability of this questionnaire to be .95 

and .91 respectively.  

3.3 Procedure 

First, the students were invited to 

take part in the study from two classes from 

a language institute in Mazandaran, Iran. 

The 52 participants were then divided into 

two equal groups: one control group (26 

members) and one experimental group (26 

members). Before the start of the treatment, 

the researcher administered a pretest for 

assessing the WTC and speaking accuracy 

of the participants of the two groups. In the 

control group no special treatment was used 

and the teacher ran the class conventionally. 

In the recast group, however, the errors 

produced by the students were corrected 

using reformulation. That is, when they 

produced an erroneous sentence, the teacher 

provided them with the reformulation of the 

correct format, indirectly telling them that 

there was something wrong with their 

production. The following example may 

help clarify the point: 

Student: I have gone to the park yesterday. 

Teacher: you went to the park yesterday? 

Who was with you? 

Student: Yes, I went to the park. I was 

alone.  

The treatment sessions lasted for 10 

sessions. After the treatment was over, the 

researcher administered a pretest for 

assessing the WTC and speaking accuracy 

of the participants of the control and 

experimental groups.    

3.4 Data Analysis 

The first research question of this 

study investigated whether recast had any 

statistically significant effect on the 

speaking accuracy of Iranian EFL learners. 

For the first research question, the researcher 

ran the ANCOVA test, considering the 

pretest scores as the covariate. The 

following table shows the descriptive 

statistics for the speaking accuracy scores of 

the two groups.   
Table 1: The Descriptive Statistics for the 

Speaking Accuracy Scores of the Two Groups  

 
As it can be seen in Table 1, the 

mean for the control and recast groups 

related to their speaking accuracy scores are 

4.76 and 5.44 respectively. Table 2 below 

shows the result of the ANCOVA test. 
Table 2: The Result of the ANCOVA for the 

Comparison of the Speaking Accuracy Scores  

http://www.eltsjournal.org/
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As Table 2 shows, there was a 

statistically significant difference between 

the control and the recast groups regarding 

their speaking accuracy scores, F(1,49) = 

32.77, p < .05, partial η2 = .40. Therefore, 

the first null hypothesis was rejected, 

meaning that recast had any statistically 

significant effect on the speaking accuracy 

of Iranian EFL learners. 

The second research question of this 

study investigated whether recast had a 

statistically significant effect on the WTC of 

Iranian EFL learners. For the second 

research question, the researcher ran the 

ANCOVA test, considering the pretest 

scores as the covariate. The following table 

shows the descriptive statistics for the WTC 

scores of the two groups.   
Table 3: The Descriptive Statistics for the WTC 

Scores of the Two Groups  

 
As it can be seen in Table 3, the 

mean for the control and recast groups 

related to their WTC scores are 105.92 and 

115.92 respectively. Table 4 below shows 

the result of the ANCOVA test. 
Table 4: The Result of the ANCOVA for the 

Comparison of the WTC Scores  

 
As Table 4 shows, there was a 

statistically significant difference between 

the control and the recast groups regarding 

their speaking accuracy scores, F(1,49) = 

219.07, p < .05, partial η2 = .81. Therefore, 

the second null hypothesis was rejected, 

meaning that recast had a statistically 

significant effect on the WTC of Iranian 

EFL learners. 

The third question of this study 

focused on the possible difference between 

the speaking accuracy and WTC of males 

and females who had received recast as a 

type of corrective feedback. Before testing 

this research hypothesis, it was necessary to 

find whether there was normality of the 

distribution for the posttest scores of the two 

groups. To this end, the researcher 

conducted a One-Sample Kolmogorov-

Smirnov test. Table 5 below displays the 

results. 
Table 5: One- Sample Kolmogorov-Smirnov Test 

of Normality 

 
As indicated in Table 5, the 

normality of distribution was not confirmed 

(P< .05). Therefore, the Mann-Whitney U 

Test was used to compare the males and 

females groups on their speaking accuracy 

and WTC.  
Table 6: The Descriptive Statistics for the 

Speaking Accuracy and WTC of Males and 

Females  

 
The mean scores of the males and 

females regarding their speaking accuracy 

and WTC scores are 5.11, 5.10 and 110.59, 

111.16 respectively. The next table shows 

the result of the inferential test.  
Table 7: Result of the Mann-Whitney U test for 

the Males and Females Group 

 
The Mann-Whitney U test showed 

that there was not any statistically 

meaningful difference between the speaking 

accuracy (Z= -.56, p> 0.05) and WTC (Z= -

.80, p> 0.05) scores of males and females. 

Therefore, the third null hypothesis is 

accepted.  

4. Discussion and Conclusion  

This research study was conducted to 

find the effect of recast on the speaking 

accuracy and willingness to communicate of 

Iranian EFL learners across gender. The 

http://www.eltsjournal.org/
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result of the first research question showed 

that recast had a statistically significant 

effect on the speaking accuracy of Iranian 

EFL learners. The result of the second 

research question indicated that recast had a 

statistically significant effect on the WTC of 

Iranian EFL learners as well. The third 

question of this study focused on the 

difference between the speaking accuracy 

and WTC of males and females who had 

received recast as a type of corrective 

feedback. The data analysis indicated that 

there was not any statistically meaningful 

difference between the males and females as 

to their speaking accuracy and WTC. 

Mackey and Philp’s (1998) findings are in 

line with the results of the present study 

asserting that developmentally ready 

participants who were exposed to recasts 

meaningfully performed better over time, 

whereas developmentally ready participants 

who received no feedback did not. 

Iwashita’s (2003) finding confirms the 

positive effect of recast on the participants’ 

language learning. The findings of the 

present study are also in line with what 

Basturkmen (2006) claims, mentioning that 

explicit negative evidences as corrections or 

implicit negative feedback, including recast, 

can provide language learners with 

information they will need. The findings of 

this reseach are supported by those 

Trofimovich et al. (2007), where it was 

found that participants at higher levels 

gained more from recasts. AS for the WTC, 

the findings are in line with those of Ghahari 

and Piruznejad (2016) who found that recast 

had significant effect on both grammar 

accuracy and willingness to communicate. 

This might imply that some learners benefit 

more from a less direct approach toward 

their produced errors, therby becoming more 

interested in oral production.   

Corrective feedback is utilized to 

provide language learners with information 

on correctness of what they have produced 

linguistically. However, following the 

principles of communicative language 

teaching, focusing on enhancing 

communication in language teaching, it 

seems that the utilization of corrective 

feedback in language classes is less 

accentuated. The study showed that, recast, 

as one type of corrective feedback, is 

beneficial for increasing the speaking 

accuracy and WTC of the learners. It is 

expected by some instructors that corrective 

would lead to less willingness to 

communicate on the part of the learners, but 

the result of this study showed that learners’ 

eagerness to express themselves and 

participate in oral performance increased. 

Gender in many studies is seen as a 

moderating variables which can play its role 

in different treatment occasions. However, 

in this particular study, male and females did 

not show any significant difference. This can 

be taken to show that male and female 

participants can be put in one class without 

worrying about their performance. 

Furthermore, they might even help each 

other in the practice of language learning by 

engaging in inside and outside of the class 

activities.  
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